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Basic Concepts of How to Design and Develop English Grammar

for Learning (1)

A Consideration of Language Knowledge for Communication from the Viewpoint of A
Dynamic Usage-Based Model of Grammar
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English grammar for communication and learning should be fundamentally different from English grammar for
language analysis. Unfortunately, the latter has been employed for teaching and learning English in Japan for a long time
and it may have made many learners find it difficult and complicated to learn English. Some of them even come to dislike it.
In order to acquire English as a foreign language, learning grammar is inevitable, but the quality of the grammatical
explanations should be something that helps learners improve their English ability. Related to teaching and learning
grammar, some scholars have pointed out that learners of English should know grammar, but they do not need to know
‘about’ it. Dichotomy of this kind does not necessarily work, and it is sometimes useful to know ‘about’ it. Nevertheless, we
should bear in mind that the grammatical explanations should be of some assistance for learners to improve their English
ability.

This paper is a preliminary study of designing and developing a new type of English grammar for communication and
learning by drawing on the ideas and concepts of Cognitive Linguistics. This paper starts by introducing an opinion by a
bilingual person in order to consider what grammatical knowledge of native speakers are like. (Section 1) Then the author
moves on to describe what grammatical knowledge is like by comparing it to calculation processes in mathematics. (Section
2) Then in Section 3, he introduces the concept of a dynamic usage-based model of grammar, by drawing on the ideas of
Langacker and Tomasello. In Section 4, how the dynamic usage-based model of grammar explains the reason that children
say things that they have never heard adults around them say will be introduced. In Section 5, how the construction, “I’m

s

between Ns.,” is learned will be explained according to the concepts of a dynamic usage-based model of grammar. In
Chapter 6, in place of the conclusion, several important points to be considered when designing and developing a new model

of English grammar for communication and learning will be presented.
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2 Langacker(1987: 42) %, General statements
and particular statements can perfectly well
coexist in the cognitive representation of linguistic
phenomena, just as we learn certain products by
rote in addition to mastering general procedures

for multiplication. & FE D H) & 2 Z b —ffk
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F—~id, BEMRRIICREL TFELTE
0, AFX—<0b ENoTh BRI RE Y
SRR CUkmik) L LTESNDLZ L
<HERFESND EWNWIHIEX T ELET,

I BT, ELIEF. ENENORBRENENE
TONETHE ST SFEREN, BFROW R L
LT, BHOHIZH Y, b % ) EMAED
HTEWWI L 2RHT LONEREOFFEME
HThHoEBEZDHHTT, 2F0, WE=Fik
Hik B2 DLV T VN EENES, =
DRIZBE L T, BRHERREET L OM&)N
CHROEFHEEGLBEL THIELTWVD
Tomasello DFEFHENKESBEZIZ/2 0 £T DT, &
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W, AL BB ELTWD I EEHEET D
1T# % usage-based syntactic operations (Ji%(Z 3
DMEEREE) LR, £ 2 TITbh TS 2
EHERD I DT L TWET,

... the child does not put together each of her
utterances from scratch, morpheme by morpheme,
but rather, she puts together her utterances from a
motley assortment of different kinds of pre-existing
psycholinguistic units. ... the question was how this
child was able to “cut and paste” together her
previously mastered linguistic constructions in
order to create a novel utterance in a specific usage
event. (Tomasello: 2002: 10)
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LTCHDDRHD, ST EERHEEHE VA1 X0

3 [2FEOW 1 L) KRBT, ILBLEB RS
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DREOW R & 5 BV ALY LT, Fiiz /e 58
BEZH LTS EEMLTVWET, IHIT,
ZZTHIHLEE D% T, B0 HY oxfg &
RDEREEOWRIZIX, B OHEHOHIZH H R
7 T7e< . BHORIOMEN, REEOH T, £
DHNZE 2T Z b EEND & H R BB
WEiZ LTV k9,

7. FELRNEES N WVETIE TS
NEWVI MBI LTI, ROL D REZ w8
RLTWET,

... When young children have something they
want to say, they sometimes have a set expression
readily available and so they simply retrieve that
expression from their stored linguistic experience.
When they have no set expression readily available,
they retrieve linguistic schemas and items that they
have previously mastered (either in their own
production or in their comprehension of other
speakers) and then ‘cut and paste” them together as
necessary for the communicative situation at hand —
what 1 have «called ‘usage-based syntactic
operations.’ (Tomasello: 2002: 11-12)
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KL LTCE-Z b b0 N AR
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/Iwanna X./I’'m V-ing. etc.) F7=. Z EH D cut
& paste T 5 FiRRBIL, 58, Al —HHN A7 v
MIRoTFEFERE, SESERBOPHRL
2% LIRS TVWET,
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[0 1]
FHRAZEILZ T 58, BEIY 0BG

STEP1: went, took, mice, sheep
!
STEP2: goed, taked, mouses, sheeps
-------- over-generalization

l
STEP3: went, took, mice, sheep

[F561 1] X, 7ikix, SEEHOND OB
TlX. went, took, mice, sheep & FIHAIZE L% T
HMERERLCEEIL 2 E L BT 2R,
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(6] 2] TIEL CTHREVRES R
CHILD: Nobody don’t like me.
MOTHER: No, say ‘Nobody likes me.’
(Eight repetitions of this dialogue.)
MOTHER: No now listen carefully
CHILD: Oh! Nobody don’t like me.
(David McNeil:)
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FHUTE Y ORADBIE L ESHET— X &L
TEML, ZOEET — 4 O—#HERYH LT
fHoTWwap @M LTWET, [F4 2] ©
McNeil DG, FHEEE D DK AA, You don’t
like me. &\ ) SCTIRIWVTW A EEbivET, =
D% X don’t like me. & EFEDHE A A v ¥ ]\
\Z L (utterance schema {t.) . % Z{Z Nobody % A
A T . Nobody don’t like me. & \» 9 X %
usage-based syntactic operations (cut & paste) |
Ko TIEOV LI EEZX D ENTEET, 2
DELFETIX, Nobody & MG 2 @hEI DTE DN,
likes THHZ LITEHBTETVEREALN, 20D

RiE, RICZL oFEFELEC P TEREATL
5&%z%hi?o

OF D EIEIE L THED E & B EEE
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—ZEDS T EERHT EV ), WThDE
2 THL, AV ORANHE L ESHET —
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LT EELHTEEIZEZXHFETD £,
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usage-based syntactic operations /%, #MEGRE & LT
%%%%At%mkbf%ﬁ\%ﬁﬁﬁbfé
LGN H D X O ICEBIIZIZENET,
Z#uZ, Langacker (2008:3) 75>um%ﬂ§§%§{’
intuitively natural' Tdh 5 L E->TWNB Z 72 <E
BUET,
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PWONL-DITiE, EEHT -4 O&ERE) L
WO ZEEEDLNELEN, EHXIOFESE
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operations SN HDH T LT LK U E LT,
DEY, EFET —H EEROICERL, T—
PN — )V EMH L, Z O —b o TH
LWERXAEEDEWH Z LT, 22T, 2
DOHETRC, IFIIE & FREED b o TOET
B, ZOHEERIIE WD OB NORAEES D 1o
LEAFELX O, AL RMEBRTLTE
MENTIIN RN E BWETR, T E I
usage-based syntactic operations & FEEGPED E N
1ODERELEAFET, ZOXHI, BHEHE
Fi, FEORR 2RO DAL BT T
HZEERERMLLT, EBBIGAHAILLD &
WO FEMTTOT, Z< ORFFEAIMNER L T

4 Langacker(2008:3)i%, #INEFESIX. intuitively
natural, psychologically plausible, empirically
viable Th 5 LB ~TWNET,
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6 HEim JTAE & EBER &V £97, W ﬁ‘l’ﬂ?ﬂi
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5. BIMRAEERET LVOERD AR
DEE—I’ n between Ns. DFE

WOBL(MERTHELEL D, HEAF, 2
DEISLNED XS BRERERT DO £T
AN

(1) I’'m between jobs right now.

TRV IR, B2 oo EcEEE R TW
LDEVSTENENE TRITEET, 2 DOLR
e s nEE=mR"H Y . CLVIRREZ R L
TWBEDONE—REBNETR, ZOREOEY
fEENTWDHEKRIT, P LEVET, ZORE
1. Bl B THS D 2 oo FEICEEENR TW
Zoﬂ:/m Sz L, 1 2O ERKDY
BOHEFEZREL TWDIREEZRTDOTT, OF
V. BE, HEELTWRWE W) 2 aHRT
FKH2DOTT, I’'m out of work. (ZLEFTT)
EWVWIHEME, LOVKRYT 4 TICRTEHRTH
HEEbIET,

Z OFESCIE, jobs DSy A X F X E A FICE
THZ T RDOQ)~O)D L HIZEHT D Z LR
ARETT N, ZNENORBLOERI DM £
T2 Wb b, good language learners (FHEFE
FEICEHILTWDHAN) D1 HOFEE LT,

I'm between jobs. &\ 9 FHLO B Wk & iR L 7=
B, jobs DIy & iE > o A G E & i 2 7o KB
b AMRETIER VD E WA NWAYES TH DA
HHEOTT, Tib F ZIT, usage-based
syntactic operations D& T9 43, JoH, HiEEH
LT HF7EZ NG E LI2RH¥ET I'm between
jobs. I'm between meals. I’'m between haircuts.? 3

DORBEEBITLE LD, BERIZ—ADT

W Z L3 <BESNET,

ENFEA TE T, I'm between loves. |35 2 £ 3
M2 WO BEMAELELE,
learners 73 usage-based syntactic operations % <°>>
TWLZ LAY THERTEE L, TIEZZ
T, Q~O)DEFELHLTHEL X I,

good language

(2) I’'m between meals.

(3) I’m between haircuts.

(4) I’'m between girlfriends. [boyfriends / loves
/ lovers]

(5) I’'m between marriages.

(6) I’'m between apartments.

REEFEO T2 L b LeEE, (DO I'm
between jobs. & VY 9 RELL IEE L S KB T,
I’'m out of work. ((KZEH) WO RNEZ LD R
VT4 TVURET DRIV 2 & TT, £h
WXLy Q)~(6)DFRBUL, ()DL 5 8B b E
NIeRBLTIE WO T, THUZEHEBEIE DR
D EE s, B, &< BRRERB T,
BRITHEMCE5 L0 2T, ZIhb,
I'm between jobs.& W OB L7 1 b XA
TORIANTEEIZH Y . ZORBDBIRO(T)D
io&X%%V#%ﬁéﬂék%zfﬁiL;
Do

(7) I’'m between Ns.

Ns ® N X noun (&) OZ LT, ZDORE Y
k DOALE I i LA DOBEEICNEINLD EV D
TE&TY, TTTHERI LT, ZDT)DREX
D FARIZ 1T, Imbetweenjobs &PO?@E#&%D
F9 DT, AF—~{LZ472 I'm between Ns. &
I (HESD) 1%, 1 >DFERE (N1) 23k,
WORFEDHERE (N2) ZELTWDH, LA T
HEVWHIERERETHEBZXONET, MR
FTAUT, KD X D720 £3, Job DOERSy AN
LI T, N &ioTnET,

T, @O~ O)DOEBIT, EDOXIITAERA TSN
20, HfESNDENENI L EEZTHREL
r9, TNOLORBEAELMLIZY, BFETD




FRIEIZIE, (1) I’'m between jobs. & V9 7' |k
AT ORIE ZORIUME L TLH LA -
72(DAF—=<_ I’'m between Ns.23H V) . Tl
5@ unit & schema 75 (2)~(6)DFELI T A 7 H
Ehizy, HIh=v+s:ExonET,
ZTNTIE, QBIEFICRTHWEEL X D,

(2)® I'm between meals. FI DR HFHAHEDH D | Ik
DEFELZHFOTWVDOLIRNERLET DT, BE
DT NTWNDHERIZZ2Y £9, I'm hungry. My
stomach is growling. & o 7RI T 2 97,

(3)?® I’m between haircuts. |32 D TN T X
72DT, HloThH bR E LW SR T X
F 97, Bl 21X, My hair is getting longer and messy.
I’m going to have to have my hair cut. & V)5 72 &
Wz 7,

(4)® I'm between girlfriends.{%, RO —/L 7
Lo REDRRERHEDY ONEZERLTWD
W T T, BRI, F&EE-oTVDH AN
BNk WnWS ZLELERLET,
relationship with anyone right now.& 95 Z & T
7, girlfriend X1V IZ, boyfriends / loves /
lovers Zffi 5 Z £ H T £,

(5)? I'm between marriages. /X233 TL X 9
N2F DT, BEEL T, HTLWRESHETFZ
LTV RILTT,

(6)® I'm between apartments.iX & 9 CTL & 9
ML, AEA T T =R 2T, &K
DT R—=FERERLTWDRITT, DFED, 4
X, EREITA RN E WS ZEich 9, f
AN ATADPDOKEOZIZ, ALY THO T
HOHWRBLT N—FE2RL THDHIRILTT,
H L<IiZ, I'm homeless.t W HHFAEEH Y 9
i

UEDXSIZ, WTFhoREE, %@%ﬂ
/% I’'m between jobs. & V9 RELDOEKRLBH Y | =
DRBURZEL THEINTZAF—~,
between Ns.& W9 JEIE, TRl B2 2 2D N
WHY ., 1ODONMPEDY | RO N ZRD T
H1 LWV EREMISERICH D DT, D
Y TiZH T, ETZIF 72 meals, haircuts,
girlfriends 72 & DFEN N ([ZEDNTZHE D E %
R END EEZDNET,

F7o, 2O, I'm between Ns.®D N (Z{E &
DX D RAFNET D END DX, FihFH
7B & U CHURERO TS L W E T8, SR

I’'m not in a

I'm
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T BE LV OGN GIE, BRI
#ﬂiﬁk2#~7%?/%fﬁrb\%
FEHEIEEDL LWV O DTS Tiﬁw#&%
ZETHVDPRTLE I N2 FEIETITEH
25 LI TE EHADT, Littlemore DE A
oYX, SFHOMAMICEE ST oz
(partially motivated) % EfLFEfF L& > M T
HxHZELZE, %ggiﬁﬁ I8 % LEHEITE S
H & OB R & BRI HEZ TWET,

. STREMBEEL) X2 T LOEEIC
@&%

FERICR AT, BT LWBOSEEMRET (1
KOEHBBEIRDD D) OFETNERES
572D OFRFREICHOWTHER (F128) 35 2 & T,
AimDftH< <V L Lt BnEd, Zhx
TOHERZ L RN, LERFHATR
DETHDHEEZET,

O ADE LWEAAZ BT 51203, BEFEOH
WRESMR L. OIS TO R S O MG
DOHHINMNEIZEY AT HDTH D,

WX, BEA O S TR O FH % H
%?6A@%O%Wnﬁ(%&77—ﬁ\fb
=3I-0) b5,

3T B30 05] EEbnd oz, AN
mirBHZ &T%@ib@@% %ﬁmbf%to

UL, DT Es EERIEDT 2V LRET
2720, bbb I EICHET DHEN
%éOV##mm vi) B &L, RIS

C7=igilE DB ETO I N—T 3T 2 EWRT 5
HDOTHDIN, TIUIANDFEESTT T Y — (kD
REHTHD,
@ OOHNEIT. ABMOBM—KICEZDZ &
THDHN, BHMEFEF T, SFBEI LA
DFFOBHBII NS NI DD 1 D
ThHEEZDDT, SHEHNBBE BV
Tix, #7323V —fkDsE)), ZDOHT Y
—D AN OER Y IZE 5T 5 R
RN ZBEROICIEEAIEL 2 L ITER
&@&



1980) THEEEINTNDH LT, £o35H
DIRHED D subconscious (ELEENFRAY) 1
HAGEZ N STRGEOA VT v 2T T
KEOMEZEHHE TN 2T L0
AIRE T o D7, FEHEOFEMmIEWLER
FTTICHFEEE IO TV D 2R E &t
G LT HREETE E (EEEHE) T
AARGEICL D TFHWEBIET AMNENRD S,
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BEFEGR A O FEFRFROE W L SFERHLDOE N
WD ZENEFEHRBEED 1 SO L 72D,
@ OoHhTITV—LOREANNEIERTEZX
ZHbDTHD EEZNIE., Littlemore

(2009: 148) THIEfMSND Z & TH DD,

SRR, BENZPICOLERES T SN
“ERy (REHDRBN, T XD ARKE
RERDDDERAT N TE D) B0 %
KBV, SEHBE TIX. MBS
IZOWTH) Z L IFEDTHDH LEERD,

DFEV | FEEHMAE TR S EES T (B
HIfE - =D X5 72b?D) X, FEHEDTFHE
BERITIS CTe B EE O B S I v B E L
<, BB, FEFBI D EERNRSEE
BB HAME (A¥—~) Z3H BT, 30
HHAZ A7 Y —{bL L THEHOHITHEH LT
HEINCRDZENIETENTIVVEED S
DTHD,

F7o, BAERERE L THSERBLE T HE)
BOTNSHEME LTEEINS LT, #
EH HE ) Tomasello (2002: 10) TWbiv b,
usage-based syntactic operations % B EIZIT 9
EoicmsErHlEnsg,

® FREHERT., TNENOFEERENETO
SEREIE DN THER ST RBIN, LEREE
NEoThTa) —fbsh, HxDSiE
LD TEL L TW LI (XA F 3
v 7)) RO THY, SRl EiddoT
b, SERIEH D EHRNE W) HICEET D
VRSB D, TOEHRTS, HorEhgkg->
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TIIRREENRD S,

X UDIC B E RFEERB) HY X T,
=L (RAF—=) ITFN5 D EAFRE
ICHREL T ERND LW B2 Ik
DL FREHGREE Tl BARR e iGERD
DIRPBHEE 72512, [HEEIZHOWT
S ZEITRY BB TH o RO IGE
HEL, [FFEERR] LI ARDFIC
BRZHIENTEDHLOTHD,
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